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Optimal Language Learning Conditions

Research on Second Language Acquisition is clear that learning academic content in a second language is
most fruitful when the following conditions are met:

e Material is meaning-rich
o Relevant/interesting/Compelling/Personal
o Thematically connected
o Cogpnitively appropriate

o N_ Wah wah wah wah
- | wahwah Wahwah |
wah wah wah wak

| wah Wah wah...

e Learning occurs within Zane of Proximal Development (ZPD)
o Comprehensible input (1+1)
o Differentiated far linguistic complexity not for
cognitive level (DOK)

e High-yield language patterns are made explicit
o Word level (bricks), Sentence and Discourse level (mortar)
o Language functions: what are we doing with the bricks and mortar? EG Compare &

Contrast, Cause & Effect, Description/Elaboration, Proposition/Support, Sequencing, Express
Preferences

o “Hooks” to hang meaning on

How do we achieve this?

1. We are clear on the knowledge/skills/understandings we want students to have by end of unit
2. We create a model student response (exemplar) for our unit summative to help clarify our own
understanding of cognitive and linguistic demands of our end product

3. We perform some degree of language analysis ta identify high-yield language patterns and
functions so that we can:
a. Make these patterns/functions explicit
b. Differentiate appropriately
¢. Chunk and align our learning engagements

Continuum of Depth (tool complexity): Choose tools and take the next step!

——

Less complex

CM Task Analysis or WIDA Task Analysis WIDA Purposeful Planning for ELLs (with Guiding Questions)

WIDA Can Do Key Uses WIDA Performance Definitions
(examples of what students can do with scaffolding) (language expectations at each level)

Systematic ELD Function Tools CM Function Tools
Sources
e  Freeman, Y. S., Freeman, D. E., & Mercuri, S. e« Echevarria, J., Vogt, M., & Shart, D. (2008).
(2002). ¢ Cummins, J. {2003).
e Feldman, K., & Kinsella, K. (2005). e levyE., DutroS., Macia E., (2018).
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WIDA Task Analysis

Grade: Subject: Unit:
Model Response:
L&R | S&W | Standards/Tasks | Content Demands | Language Demands | Possible Suppaorts

{DOK: knowledge, skills and
understanding)

{Language Functipns +
Discourse/Sentence/Word Levet)




WIDA: PUTpOSEfUl Planning for ELLS —identifying Academic Language to Support CCSS

o |dentify Summative Assessment
e Write or create Model Student Response (MSR)
s Analyze MSR using the following questions

Linguistic Complexity —paragraph level language features
What is the purpose of the text?
How are the ideas organized? |
How does the organization of the text support

the message?

What elements create cohesion?

What are the Dominant Function(s) of Compare & Contrast, Cause & Effect, T
language? { ' Description/Elaboration, Proposition/Support,

. . | Sequencing, Express Preferences
Which functional words/phrases will
students be expected to know and use?
(Mortar)?

How are subjects referred to (one word?
phrase level? The + noun? Pronouns?
What verb tenses and verb forms are used?
How long are the sentences? Are the
sentences simple, compound or complex?

Are there any formulaic structures?
Vocabulary Usage— word/phrase level

What are the key words and phrases
(Bricks)?

How often do they appear? Are they
 repeated? How? How often?

o ] —— T V—— et |

Are they defined?
Do they have multiple meanings?
How content specific is the vocabulary? i

Post-analysis:
After identifying Academic Language, use WIDA Performance Definitions and Can Do Key Uses
and Dutro’s Matrix of Grammatical Forms to differentiate your instruction and assessment

WIDA Level WIDA Level
Can Do Goal Can Do Goal
Performance Goal Performance Goal




L —— e e

Word/Phrase Dimension:
Specificity

Sentence Dimension:
Conventions and Control

Discourse Dimension
(Message).Complexity

» General, specific, and
technical language

* Multiple meanings of words
and phrases

* Nuances and shades of
meaning

* Collocations and idioms

———— o e S ———————

Shades of Meaning —using
adjectives to Indicate degree
appropriately (e.g., mad vs.
furious)

Abstract - no physical referent,
{e.g., success, democracy, ethical,
skepticism})

Figurative — aka expressive
meaning through idioms, other
examples of figurative language

Multiple Meaning Words - (e.g.
the word solution has different
meanings depending on the
context of use)

Word Forms (e.g. sleep/sleepy)

Cognates — words that are similar
between languages (e.g.,
computer/computadora)

Collocations — words that occur
together in a certain prescribed
order {e.g. safe and sound, a
strong resemblance)

* Types and variety of grammatical
constructions

* Mechanics of sentence types
* Fluency of expression

* Match language forms to
purposes/perspectivas

* Formulaic and idiomatic
expressions

Grammatical Structures ~ The
way words and phrases are
constructed into longer phrases or
sentences

Conventions — may include
subject-verb agreement, verb
tense, verb phrases, plurals,
auxiliaries, articles

Varlety — not starting the

sentence the same, using different
types of transitions that change
the order of the words in
sentences

Expanded — contains added detalls
or descriptive language, e.g., with
prepositional phrases, adjectives

Repetitive — uses the same
structure often {e.g. | like, | love)

Formulaic — acquired chucks of
language (e.g., How are you?)

Short/Simple Sentence(s) —subject
+ verb + possibly an
obJect/adjective, little to no
added detail

Compound Sentence{s) —Put two
sentences together (e.g., and, but,
so, because, yet, or)

Complex Sentence(s) — Combine a
complete sentence with a clause
or another sentence using
subordinating conjunctions (e. g.,
when, after, since, although) or
using relative pronouns (e.g.,
which, who, that)

= Amount of speech/written text
» Structure of speech/written text
» Density of speech/written text

* Coherence and cohesion of
ideas

* Variety of sentence types to
form organized text

Cohesion - stays on topic, ideas
are connected and flow together

Organization — intro/conclusion,
appropriate text structure

Emerging Expression — evidence of
attempt at becoming more
detailed

Expression of ideas —style, voice

Adapted from Board of Regents of the University of Wisconsin and the WIDA Consortium — 2018




Analysis Example One (1 Do)

Objective: Students will understand Obama'’s view of community service and will be ahle to explain his
position by including textual evidence in an essay.

Model Student Response:

According to the article, public service “has been the cause” of Barrack Obama’s life. Before holding a
political office, Obama worked for numerous community organizatians, including Developing
Communities Project and Project Vote. The article claims that Barack Obama considers community
service “the best education he ever had.” Participating in service learning can lead to academic success,
college admission, and a greater sense of civic responsibility. Community service can be a transformative

experience.

Linguistic Complexity —paragraph Ievel language
h 'E{E._iii@@'ir pose of the te; uP

How are the Ideas organized? _ Statement> Detall/Cause> Effect> Summary B .

How are subjects referred to (one
ward? phrase level? The + noun?
Pronouns?

_used?
How long are the sentences?
Are the sentences simple, compound
or complex?

Are there any formulaicstructures?,

- Oftentimes subjcts are Phrases (participatg in public

| What verb tenses and verb forms are |

Sentences are varying but tend to be longer, complex

sentences with dependent clauses (According to the
article)

“Before holding a political office” orientates the reader for

what’s to come
“Participating in service learning” refers to the theme the
student is putting forth _

service), compound nouns (public service) or The + Noun
(the event, the president)




Vocabulary Usage— word/phrase level
What are the key words and phrases
(Bricks)?

s

Twar 3,

Falbiic s2rpce. cormimanily seracey seivice Tednving:

teer £ bransiorm, Semails, restons it

How often do they appear? Are
they repeated? How? How often?

Service appears throughout

Are they defined?

e act oF kg ning other i the commonity: isan
it )

Do they have multiple meanings?

Service, transformative

How content specific is the
vocabulary?

-

T-,".:j;',-[i-,._- Sl

Post-analysis:

After identifying Academic Language, use WIDA Performance Definitions and Can Do Key Uses
and Dutro’s Matrix of Grammatical Forms to differentiate your instruction and assessment

WIDA Level _ 3

WIDA Level _ 4

Can Do Goal

Can Do Goal

Woealy is not dafingi within text (G L‘Gm%nﬁﬁiI'ymseﬁﬁlfé,

* Matching content-related cause to effect in graphically-
supported text

¢ Highlighting text evidence that points to how systems
function (e.qg., different forms of government)

= Describing relationships betwean details or examples and
supporting ideas

+ Connecting content-related themes or topics to main
ideas

* Sorting grade-level text by highlighting elements of the
genre (e.g., differentiating the “how” from the “why”)

® Sequencing events based on cause and effect fe.g., how
machines operate

= Producing informational text around graphs and charts

¢ Comparing content-refated ideas from multiple sources
in essays, reports, and narratives

Performance Goal

Performance Goal

*®5hert, expanded, and some complex sentences

+ Organized expression of ideas with emerging cohesion

* Avariety of grammatical structures

« Sentence patterns characteristic of particular content
areas

» Specific and some technical content-area language

* Words and expressions with expressive meaning through
usa of collocations and idioms across content areas

* Multiple, complex sentences

» Organized, cohesive, and coherent expression of ideas

* A variety of grammatical structures matched to purpase
* A broad range of sentence patterns characteristic of
particular content areas

= Technical and abstract content-area language,

including content-specific collocations

* Words and expressions with precise meaning across
content areas

Adapted from Board of Regents of the Universily of Wisconsin and the WIDA Consortium — 2018




Analysis Example Two (You Do)

Objective: Students will analyze how complex characters develop over the course of Heart of Darkness,

interact with other characters, and advance the plot or develop the theme by explainmg the events that
led to Kurtz's evolution in an essay.

Model Student Response:

In Joseph Conrad’s novel, Heart of Darkness, we learn about the central character, Kurtz. Kurtz decided to
leave Europe and go to the Congo because he wanted to offer a better way of life to the natives living
there. His noble intentions were thwarted, however, due to the darkness of the jungle and his dark
internal struggle. Before his journey to the Congo, Kurtz was viewed as an educated, refined, and caring
man. Yet, as a result of his extended stay in the jungle, Kurtz became lost, violent, and crazy. The isolation,

lack of civility, and savagery led him to commit unspeakable horrors, which in turn led to the darkness of
his soul.

Linguistic Complexity —paragraph level language
What is the purpose of the text?

Language Forms & Conventions —sentence
Which func _' al words/phrases will

tudents d to know and

use?. Hti]md}’? N

How are subjects referred to (one

word? phrase level? The + noun?

Pronouns?

| What verb tenses and verb formsare =~

used?

How long are the sentences? Are the

sentences simple, compound or

complex?

Are there any formulaic structures?

10




Vocabulary Usage— word/phrase level
| What are the key words and phrases
{Bricks)?.

How often do they appear? Are they
repeated? How? How often?

Are they defined?

Do they have multiple meanings?

' How content specific is the
vocabulary?

Post-analysis:

After identifying Academic Language, use WIDA Performance Definitions and Can Do Key Uses
and Dutro’s Matrix of Grammatical Forms to differentiate your instruction and assessment

WIDA Level __3

WIDA Level _ 4

Can Do Goal

Can Do Goal

Performance Goal

Performance Goal

Adapted from Board of Regents of the University of Wisconsin and the WIDA Consortium — 201 811




WIDA TOOLS
TO SUPPORT PLANNING

CLDE Department

*D A M S 14 Inspire. Educate. Empower. Inspira. Educa. Fortalece. T




Word/ General, specific, and technical

Multiple maanings of words and

Nuances and shadas of meaning

Resertrels suggests: Introduce seudenss 1o 4
ringe of senrence types and their purposes.

Research suggeins: [densify and explain
zhe basic features of graimar & proviste

Phrase language . phrases Research suggesty: Create 2 benguage-rich
Level Research suggesss: Provide multiple Research suggesss: It Is important for ELLy | environment ibas offers support and models
opportunisics for ELLS o fearn and ta Jearn wards ane phrases in context ta Jor ELLs tp practice using precise avidemic
[Fritice vocaoulary in meaningfid ways understand how their usage varies across language.
ilironghout a lesson or wnir. différent sertings.
TAKE ACTION TAKE ACTION TAKE ACTION
Create and model bow to use a poster Create a picture dictionary, Teach synonyms by acting oue emotions
depicring vocabulary tied to the theme of . using shades of meaning card.
your instructional unit, (" N\
EportiFan
Stamen
Pistel
Seed
Petal
Sepal
Ovary
e s —
Sentence | Types and variety of grammatical Convantions, mechanics, and Match of language forms to
Lavel structures fluency purpose/perspective

Research shggeste: Determine when and
whiere o drai explicis ditention to the

T e ke Ve iy
it S Y .
Mo e | gy S P by
T
i

Luswsdi o mndpgey g e
ey g g

e,
'.:ﬂ

an undzrstanding of baw mea aevutrate nise of language forms for specifie
semmunloation showld sund. crtexts, 5o
TAKE ACTION TAKE ACTION TAKEACTION .
. Cut up words in 2 sensence and put sentence | Convert run-on sentences into multiple Change the perspective of @ sefitence
back together. complete thoughts, ‘ (Instead of he/she, change it to “they,” shift
; ' the timing froem today to yesterday),
( A . 8
P e teawed addition using s
e bexs with Heee pbace volues.
. i § g p—
Torouow ve witd Leauw...

WIiDA

© Copyright 2015 The Board of Regents of the University of Wisconsin System, on behalf of WIDA

17



TAKE ACTION
Think-aloud i front ofdm on d:mleddl
£ Wit
students on th&rwmingmhdpthanmcct
task expectations on quantity of |

TAKE A.CTION

Pmd:pmumefam or photos of a
real-life event students e;ypcmm!.mk
.tbcmmpu:pcmmmndu then retell the

et )

r I
we had a chotce of buying a
tablet or a smart phone. \wie
Looked for a good deal. we
selected the tablet because
it was the best value at the
discounted rate. it had a
greater percentage off. The
price of the tnﬂet including
the20% nusaount and sales
tax, wis $495. The final
price.of the smart phovie was
$a401 nﬁav taking mg eff.

In:reasing
{ Linguistic |
Comglexlty

mnmm phnus we
selected the smart phons.
Sowme phones are shiedper, but
themrtphoneoawdomm
The price was $400 plus tax
it was o sale for 15 off.
\ "

quence; cting each paxt aof the s;my

o

TAKEACT ION

Have students create a paragraph from a sev
of sentence frames to support them in using
a variety of simple, compound, and complex

 sentences that fit well in your subject arca.
:; e 1
Ly i ]
el

“’i“ -[In!

s

egs

MMWOFMDA *?'L' J A"

e

18



LANGUAGUE FUNCTION
TOOLS

CLDE Department

ﬂD A M S 14 Inspire, Educate, Empower. Inspira. Edues, Fortalece, 19



o0t AR 39U ATIP Y Y ALEY DA RPN T MO DAY R/ 1 SIUu0 cpeay {2 1 o) 0TOT S39010 ua Hoddng JReOlY BUING IMINIMG WS BISHEN

Anuan) e
saseaud jeuopsodald “ - sem/s IRy~ SBA/S] OUM sem/s] ‘a3endue] ARRINY * ‘sqI3Ape ‘SaAMLRPY SQUISI] »
{spnpuod)
SUDISNPUOI MRIQ »
ssand 153 Aw 3uig - e awdeusn vadsns ‘asoddns ‘aygindads (go3u1)
pinoM | ey Joju/ipaad [ ud paseg - Jo i ul ‘vojipaldfiopald ‘seydwy /Aidwy ‘ssand ‘alewnsy | souIIUI RN
ZUSUWIWNS O] "LIGS U] ‘IpNjPpUod 0] AIBUIUNS U] "UOISNRUOD Ul ‘le Ul iy ITUBLILNG »
U0EAR) .
..... uo 5)en HoS e
paseq™™ 01 531R[RLI0D = = 03 Sujplodde padueue | | ‘sepijenb ‘seumies) 'y ‘Onsuslesp ‘sduciaq ‘s30iARyag Ajisse|n o
‘SIRIISUOWIRP Y2JBISAI JUALND
“gaa0ad™ *2q B[ uondo JAIouY “24atA Jo 1ujod vopdeasad
Aw wozd ey andie pinom | eyl ssodoad | 1Y) 15933ns ‘anjadsiad ‘Ajuterad ‘Aplulap ‘auRisul/sduexa Mm31A J0 ujed
S108) A} ‘BUIDEIISTW 18 SHISIIBIS S SNOIAGO 18 Sljauaq 104 ‘03 1ydno ‘Aueap asnwi ‘pinoys ‘Aems ‘apensiad ‘adin NOAPUIIRQ »
Ul ‘saderueApesip 2yl Y3amino sadejueape 2yl ‘andie | “upp ‘199 191194 ‘WiRD ‘AJ0ULIDYUINS “BIUANU ‘AU Ipensiad e
pinom siusuoddg “ U| U23S 5B SDUIPIAR U1 U paseg ‘0} aNP ‘UDSEL S JO} “FIuaPiAe woddns ‘jeaddy ARsSNL
==-g] UopRRIRJRIUL AW ‘AUINDS [Njaled SNDRUD .
Bumoliod -~ Supapisuo) “uojdedsul 0 sisAjeue oy anjeA ‘p|qrioAr) (un) ‘Yuiom *a3pn{ "eLIBILD ‘SSRSSY JIRNBAT o
USYA ‘A[RIRwWnin ‘ums/uidaq 01 ‘usyl ‘Apuanbasqns
‘12161 2R AWOs ‘AisnosuRnws ‘uoisseidosd
~Funsy)as | ‘ssedoid ‘o soud ‘Aisnotaaid “peu ‘aymuesw ‘ase) ‘Ajjenut Jduely .
pue 3orq Supioo] ~-—uonedpPiue U “TUSR FWN FWRS I “1e13 Suimoljog “1siy “Juunp ‘91240 ‘AjzuauInou0d 310439 13plo o
e ‘das Suipsosud syl o pue T UIRIMILq BN YL Ut Hujod yoiysm 12 FMUR FWes Y118 ‘dwn Jeyl 1 Yy VUINhIS
SRRIRUM ‘IjIyMm DJLUN "Apejius
= ou - JaYNeN " 5Rapl AJOIIPRIIUOD DR FrsARM | ‘Buies “Jayiel ‘sselayLIaAsu ‘o) pasoddo ‘puey JEo 3y uo
SUIMO[0] BY3 UL JIIP ‘UOIWIOD U™ JARY “pUR < ylog | ‘BsImMaN] USAIMOY ‘YSnowR uaAl ‘Ajlenbs usap ‘udsep 1SR1U0D
‘g - PUR™ USIMIRQ ALIBJIUISfe0URIRI] “A19513AU02 ‘01 AIRNUOY 4N “Ydnoyie ‘AjsAneusally pue adedwo)y e
s
UayiTtH “<1Io) UOSER) FUO saNeW 210531243 05 ‘IdUls Y5 * "ssuodsal ‘uojarl ‘0l spe sdiysuoneRy
== oaaedun - “AQ pasneafjo ynses e sem | ‘03 J9pJo Ul ‘Yleuusye Ayl Ul edw) ‘paye ‘Apusnbasucd 1ay3 pue
f=30N0 Y1 01 PAINGUIUGD 510108 = 0} P ‘sasned ‘asNEIIY YNsal B se ‘Sauanbasucd e se RY asne) Ajpusp]
SFHNLINYLS TVILLVWWYHD I1dINVXS SQUOM TYNDIS 3TdANVE NOILLONNA
SNOILONNL 3DOVNONVT JNIAYIV

isainieaq agensue] Jjwapedy Jno Yum Suipjing/Sunjew/3ujop am aly :suopoung adensue’

20



Language Function Tools for Primary Grades

The Constructing Meaning Language Function Tools are designed to help you identify high-leverage, task- and
proficiency-level language for literacy and other content instruction. They are organized around five of the most
common functions on which content standards depend.

The tools support you in building students’ understanding of sentences and complete ideas as you develop their
knowledge of English. To find the pages that will be most helpful, think of the key function of the task. Ask

yourself: What am I expecting students to do? How will they demonstrate their understanding?

Describe and | Are students being asked to describe the setting of a story, the attributes of a shape, their observations
Explain | during a nature walk, or what living things need to survive?
Compare and | Maybe the task is to compare and contrast two versions of a fairy tale, the roles of different
Contrast | community helpers, the sizes of common objects, or how the sky looks during the day or at night.
s Are students retelling the beginning, middle, and end of a story or the actions of a character? Maybe
equence ; x Ao ; 3
they need to explain their daily schedule or the life cycle of a butterfly, or tell the steps for solving a
and Time
math problem.
Cause and | Students may be expected to tell how trees change with the seasons, how someone else’s actions
Effect | made them feel, or what happens if a plant doesn’t get enough light or water.
o Maybe students are explaining a problem, suggesting a solution, or giving reasons for their
pinion R 333
predictions and opinions.

Most tasks involve more than one function, so first look for the primary function, then the supporting functions.
Once you have identified the task, use the tools to help craft and/or fine-tune your target response. Start with the
oral response, then plan how you will move from oral to print. The examples have illustrative language patterns;
they are not exhaustive. And they are malleable — always adapt for your learning goal.

Use the tools to help differentiate target responses based on your students’ English proficiency levels. You will
find ideas for how to simplify the language while maintaining the rigor of the learning goal and teaching core content.

Each tool charts simple, solid, and target language samples. The left-hand column includes signal words and phrases
for helpful language patterns to teach. The right-hand column has standards-aligned examples across content areas.

Examples across content areas

Language for helpful patterns

Words, phrases, or very simple sentences One or two words
Simple

Sample basic, high-lever rds and phrases
Beginning/Emerging P Al NG AR P

Maybe a phrase
It is a simple sentence.

Simple sentences with some detail

Sample foundational, high-leverage words and
phrases

The sentences are going to have more detail.
There will be more verb tenses.

| Expanded sentences with conjunctions and details

| Sample grade-appropriate words and phrases

Students write longer sentences with more details.

Most examples have the same topic and help you
see how the language gets harder.

Elementary Constructing Meaning: Infusing Language into Content Teaching

2-15




Describe and Explain

Primary grade students are called upon to describe and explain facts and details about what they are learning in

teacher-led discussions and in their reading.

In language arts, they are expected to engage in class discussions describing a character or the setting of a story. In
mathematics, they may sort numbers or explain the attributes of geometric shapes. Science time calls on students to
categorize things as living or nonliving, or classify animals. In social studies, teachers may lead discussions building
background knowledge about locations, such as students’ neighborhoods.

As students increase their literacy prowess, they expand their descriptions and explanations by giving details and
reasons. These foundational reading comprehension and oral communication tasks lay the groundwork for writing.

Language for helpful patterns

Words, phrases, or simple sentences with concept
“prick” vocabulary

(Subject) is/have (a) '
(Subject) (verb) (object).

Simple adjective/noun

Simple

Basic singular and plural verbs, such as: is/are,
havelhas, can

Referents, such as: I, she, he, they, it

Examples across content areas

Early Phase Later Phase
Big spider; friend Charlotte is a spider.
She is a friend.
Problem They have a problem. Solve it.

House; neighborhood There is a playground.

Frogs can lay eggs.
They: hide eggs.

Frogs; eggs

Square. Four. Four sides. Same length.

Sentences with detail

Combine ideas using and

Use because to explain

Add detail using simple prepositional phrases

Possessives
— orally add /s/
— may or may not write 's

Referents, such as: my, we, them

Charlotte is a big spider. She is Wilbur’s friend.
Stories have a problem. The characiers solve the problem.

In my neighborhood, we have apartments and a big
playground.

Frogs lay eggs in the water. Frogs hide the eggs because
Sish eat them.

A square has four sides. They are the same length.

Expanded sentences

Elaborate with: and, because, with (noun phrase)
Multiple adjectives

Descriptive words to quantify: most, some, lots of

Verb phrases, such as: try to, used to

Referents, such as: their, that

Charlotte is a large, gray spider and she is smart. She
helps Wilbur because she is his firiend.

Most stories have a problem and an action. The
characiers try to solve the problem.

My neighborhoad has lots of apartments and a playground
with a swing.

Frogs lay their cggs in the water. They try to hide them so
the fishwon't eat them.

A square has four sides that are all the same length.

2-16 Elementary Constructing Meaning: Infusing Language into Content Teaching
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Describe location of objects

Sample words and phrases of location

Samples explaining location

Simple

in, on

here, there

Early Phase Later Phase

Acorns. Squirrels. Tree. Acorns on ground. Squirrels in tree.
In the sky.

Ring on finger. In the masa.

The sun.
Tamales. Ring. Masa.

Tens. Hundreds. Tens are here. Hundreds are here.

next to
inside, outside

above, below

The squirrels live inside holes in the tree. The acorns are below.
They are on the ground,

The sun is above the Earth. Its in the sky.
The ring was on her finger. It's in the masa. It's inside a tamale.

The hundreds blocks are here. They are next to the tens.

beside, close to/near
in front/back of

Describe actions

Sample verbs and verb phrases Sample descriptions of actions

Simple

Present and past verbs, such as:
is/was, have/had, see/saw, run/ran,
make/made

Ask questions using a word or phrase

Squirrels nest inside holes in trees. They find acorns on the ground
below the tree. They store acarns near the tree.

The sun is in the sky. It's high above the Earth.
Mavia lost her ring in the masa and now its inside a tamale.
The hundreds blocks are next to (beside) the tens.

Early Phase Later Phase

Squirrels. Hide. Eat. Squirrels hide acorns. They eat acorns.
Iran. Iran in P.E. Tomorraw? Tennis shoes.

Add. Tivo numbers. Add two numbers. How many chairs?

Present progressive verbs, such as:
is/are walking (reading, growing)

Positive/negative verbs, such as:
wanted, walked, went, carries,
do/did not live (ga), will grow,
are goingto

Link ideas using because

Ask questions using do and does

Squirrels hide acorns. They find the acorns later and eat them.

Iran fast in P.E. Are we going to run tomorrow? I will need my
tennis shoes.

We need chairs for kids and parents. How many do we need? We are
adding the two numbers together.

(verb) + to (verb), such as: I need to draw;,
I need a pencil to draw

Conditional statements and questions
using if/when and auxiliary verbs should,
could, might

Squirrels dig to hide their acorns from other squirrels. Later, they
find the acorns they hid and eat them.

I ran really fast in P.E. If we run tomorrow, I should wear my tennis
shoes.

We need enough chairs for kids and parents. We are adding the two
numbers to see how many chairs we need.
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Compare and Contrast

A powerful way to extend an explanation or description is to compare the similarities and differences between two

or more things, events, or ideas. Primary grade students might do this when they discuss read-alouds, explain differ-
ent math solutions, or report science observations. Here are some helpful signal words and structures with examples
using common patterns.

L
o
E
n

Language for helpful patterns

i

List similarities or differences in response to
prompts

(adjective) + -er
not

Simple positive and negative verbs, such as:
is/isn’t (is not)

can/can’t (cannot)

Topic-related verbs in past and present, such as:
ride/rode, use/used, want/wanted

Examples across content areas

Later Phase
Fern keeps Wilbur. She saves him.

Early Phase
Fern. Keep Wilbur.

Tadpoles. Gills. iiater.
Frogs. Lungs. Land.

Tadpoles have gills. They live in
water. Frogs have lungs. They can
live on land. Tadpoles can’t.

Go places. Walk.
Horses. Cars. Planes.

People go places. People walk.
Rode horses. Use cars or planes.

Seven. Larger.
(How many more?)

Seven is larger.
One, two, three, four.

Express similarities using: same, both, and, too
Express differences using: different, but, est
For mathematics: more than

Positive and negative verbs, such as:
has/have, doesn’t have

Fern saves Wilbur: She asks her father to keep him. Charlotte
saves Wilbur, too. She writes in her web. Fern and Charlotte
both help Wilbur:

Tadpoles are baby fiogs. They have gills and live in the
water. They can’t live on land. Grown-up frogs are different.
They grow lungs and can live on land.

People go places. They used to ride horses or walk to go far.
People still walk. Now they can go in cars or buses or planes.

Seven is larger. Seven is more than three.
(How many more?) Four more.

Phrases to express differences, such as:
have/are different

even though

while

some/others

notas__ as

For mathematics: more/____er than

Phrases to express similarities, such as:
are similar

both are/have
have the same
another

also

Fern and Chariotte are similar. They both save Wilbur s life.
Fern begs her father to let her keep him, and Charlotte writes
in her web to save him.

Tadpoles and fiogs are different. Tadpoles have gills and can
only live in water. When they become fiogs, they grow lungs
and can live on land.

People need to travel. They used to walk or ride horses to
go far. People still walk, but now they can also go places in
cars, buses, or planes.

Seven is larger than three.
(How many more?) It is four more than three.
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Simple

Compare actions

Sample ways to compare actions Sample sentences with comparatives

Compare actions through sequential
descriptive sentences

Basic verbs to compare actions:
can (can’t) + (verb), are/have (not),
is/does (not)

Later Phase

My grandma makes tortillas.
My mama buys tortillas.

Early Phase

Grandma. Makes tortillas.
Mama. Buys tortillas.

Owl. Fly.
Ostrich. Walk.

Push swing. Pull wagon.

Owls and ostriches are birds.
Owls can fly. Ostriches can’t fly.

I push the swing. 1 pull the wagon.

(Subject 1) (verb phrase), but (subject 2)
(verb phrase).

Both and are

Elaborate sentences with to + (verb)

My grandmma makes tortillas, but my mama buys tortillas.

Both owls and ostriches are birds. Most birds fly. But ostriches
can’t fly. They walk on the ground.

1 push the swing to make it go. I pull the wagon to make it go.

Simple

(Subject 1) (verb phrase with detail), but
(subject 2) (verb phrase with detail).

Even though

instead of

Simple verbs: is/are not, has/have
same, not the same
different

My grandma makes tortillas by hand, but my mama buys (gets)
them at the store.

Even though ostriches are birds, they can’t fly. They walk on the
ground instead of flying in the sky.

I push the swing to make it go, but I pull the wagon to make it go.

Compare characteristics and patterns

Sample language to compare Sample comparisons of characteristics and patterns

Early Phase Later Phase
Map. Oceans blue. Oceans are blue. Land is brown
Land brown (green). and green.

Rock. Not living. Plant.
Living. Not the same.

Birds. Feathers.
Mammals. Fur

A plant is living. A rock is not living.
They are not the same.

A bird has feathers. A mammal has
fur. They are different.

Singular and plural in same sentence

Explain characteristics with:
because

does/doesn’t
They both
(Subject 1) and (subject 2) both

The oceans are blue on the map, but the land is green or brown.

A plant is living because it grows. A rock is nonliving because it
doesn’t grow.

Birds and mammals are different. Birds have feathers, but
mammals have fur. They both have warm blood.

Target

Words and phrases such as:
both/all have

are different from each other
however

usually

Yout can tell the oceans on a map because they are blue. The land is
usually green or brown.

A plant is living because it grows. However, a rock is nonliving
because it doesn’t grow.

Birds and mammals are different from each other. Birds have
Sfeathers, but mammals have fur. They both have warm blood.
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Sequence and Time

Primary grade students use the language of sequence and time to talk about both their real-life and school
experiences. When they discuss stories, they might be expected to explain the events at the beginning, middle, and
end, or explain how a character changed. In mathematics they might explain the steps to an addition problem or
show how to solve a two-part word problem. In science, students may describe the life cycle of a butterfly or the
stages of an experiment.

Simple

Language for helpful patterns

Sequence events using content-specific (“brick”)
words in order, then in phrases and simple sentences

Basic present and past tense verbs, such as:
grow/grew, go/went, blow/blew, see/saw, run/ran

Pronouns: she/her, he/his, they/it

Examples across content areas

Later Phase
Pig built house. Straw. 1Volf blew.

Early Phase

Pig. House. Straw.
Wolf. Blew.

Zebras drink.
Lion. Run away.

Birds. Eat seeds.

Zebras drinking. A lion comes.
The zebras run away.

Birds eat seeds. The seed is
growing.

Kids need tangerines.

They make groups of five.
How many?

Tangerine. Kids.
Groups of five.
How many?

Sentences with concept “brick” phrases and basic
sequence words: first, next, then
The (subject) was/were (verb + -ing phrase).

Present, past, and future tense verbs, such as:
build/built, carry/carried, count/counted/will count,
stop/stopped

First, the pig built a house. He used straw. Then,
the volf blew the house down. The pig ran to his
brother s house.

The zebras were drinking water. Next a lion came.
The zebras ran away. The lion chased them. Then, it
stopped (gave up).

Birds eat seeds and carry them far away. New plants
will grow.

Everyone needs a tangerine. First, we count the kids.
Then we make groups of five. Next, we count the
groups. How many groups of five? That's how many
baskets we need.

Expanded sentences that connect events with:
when, (right) before, after, so

Phrases to sequence:
at first

in the beginning
after that
at the end

' Sinally

until

Range of verbs and verb phrases, including modals,
such as: could, might

At the beginning (of the story), the pig built a straw
house. Then the wolf blew and blew until he blew the
house down. So the pig ran to his brother s house.

The zebras were drinking water when they saw the lion.
At first, the lion chased them, but finally it gave up.

Birds help plants te grow in other places. When birds
eat seeds, they might carry the seeds far away. Then
new plants could grow in lots of places.

We need enough tangerines for all the kids. First, we
need to count the kids. Then we need to put the kids in
groups of five. Next, we count the groups so we know
how many baskets of tangerines we need.
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Discuss time, duration, and frequency

Sample duration/frequency words Samples that explain duration or/frequency of events

Simple

Words for time, such as: days of the week,
(at) night, day, morning, today, tomorrow,
yesterday

Phrases of duration, such as: 30 minutes,
two days

Later Phase
Art is Wednesday. Art is 30 minutes.

Early Phase

Art. Wednesday. 30 minutes.
Life cycle. Egg. Four days.
Moon. Night. Circle.
Calendar. 10 minutes.

Egg stage was four days.
See moon at night. Full moon.
Calendar is 10 minutes.

Phrases of duration, such as:
Sfor (i) minutes (hours, weeks, months)

every day (week, year)
It takes a minute (month, etc.)

Frequency words, such as: sometimes,
every, always

We have art on Wednesdays. We paint (draw, etc.) for half an hour.

We watched the life cycle of a Monarch butterfly. The egg stage was
Sfour days. It was a caterpillar for two weeks. It was a chrysalis for
10 days. Today it is a Monarch butterfly!

We see the moon at night. A full moon is a circle. Then it wanes and
looks smaller. There is no moon, then it waxes and looks bigger. It
takes a month.

We sometimes do calendar. It takes 10 minutes.

Summarize a process or events

Phrases of duration, such as:
started around, took about, lasted for
(about, around), throughout

Phrases of frequency, such as: Every ;
mostly, some, usually, until

Every Wednesday we have art for about half an hour.

This month, we observed the life cycle of a Monarch butterfly. The
egg stage took about four days. For the next twe weeks, it was a
caterpillar. The chrysalis stage lasted six days. Today, it finished the
cycle and is a Monarch butterfly!

We mostly see the moon at night. It looks different throughout the
month. It waxes until it'’s a full moon. After the full moon, it wanes
and looks smaller.

We usually do calendar twice a week. It takes about 10 minutes.

Sample language to summarize Samples that summarize process or events

Simple

Simple words, phrases, or sentences in
sequence

Early Phase Later Phase
Seed. Soil. Water. Sun. Plant the seed. Give it water. It needs
It will grow. sunlight.

Groups. Count tens. Add. Groups of ten. Count them.

Add the ones.

Basic sequence words, such as:
first, second, third, next, then, last

Time references, such as:
soon, later, now

First, plant the seed in some soil. Second, water it and put it in the
sunlight. Then it will sprout. Next some leaves will come out. Give
it water every day. Later, you will have a flower.

Make groups of ten beans. Next, count the groups of ten. Ten,
twenty, thirty. Now, count the ones. Add the ones to the tens.

Phrases to summarize a process, such as:
To get started

For the first step

keep (verb + -ing)

After that

(#) hours (minutes, seconds) later
After a few (#) hours (days, years)

To get started, plant the seed in some soil. Be sure to water it and
put it where it will get enough sunlight. After a few days, it will
sprout out of the ground. Then some leaves will come out. Keep
watering the plant every day. Finally, it will flower.

The first step is to make groups of ten beans. After that, count the
groups by ten and count the leftovers by ones. That s your total.
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Cause and Effect

As primary grade students analyze a situation, make inferences, consider consequences, or explore problems and
solutions, they must learn to use the language of cause and effect relationships. For example, they may explain how
an event affected a character or tell the consequences of one character’s action on another. They may talk about the
impact of a flood, the effects of waste on the environment, or the outcome of a science experiment.

Simple

Language for helpful patterns

Words, phrases, or simple sentences with concept
“brick” vocabulary that tell the cause followed by the
effect

Content-specific verbs (present and past), such as:
want, freeze, melt, push, lost, need, got

Begin to use future tense with: will
is/was + (basic adjective)

Pronouns: she/her, he/his, they/it

Examples across content areas

"

Early Phase Later Phase
Henry. No friends.

Lonely. Dog. Happy.

Henry wanted a friend.
There are no kids. He was
lonely. He got a dog. He

is happy.

Maria was scared. She lost
the ring. Her mom has the
ring. Maria is happy.

Lost ring. Maria scared.
Mom. Ring. Happy.

Water. Cold. Ice.
lece. Warm. Melt.

Wind. Leaves fall.

The water froze. It's ice.
The ice melted. It’s water.

The wind blows. The leaves
will fall.

Push swing. Push the swing. It goes.

Sentences that express cause and effect relationships
using: because, now, when, (verb) and (verb)

Modify phrases with words such as:
got (is/are, has/have) + really, very

Make conditional statements with modals, such as:
might/could

Henry wanted a firiend. Kids do not live in his
neighborhood. He was lonely. Now he's happy
because he has a dog. Her name is Mudge.

Maria was worried because she lost the ring. It was in
the masa. Her mom might get mad. But then it was on
her mother s finger. Maria was happy.

The ice got warm and melted, Now it s water. Then
the water got really cold. It is ice again. It froze
because it got really cold.

The wind blows and makes the leaves fall.

 Target

Expanded sentences with details about cause and
effect relationships

Complex sentences with:
When (cause), (effect)

If (cause), (effect)

Verbs (present and past), such as:
is/was + (specific adjective)

Henry wanted a friend for a long time. There aren’t
any kids in his neighborhoad, so he was lonely. Then
he got Mudge. Now he's happy because he has a dog.

Maria was worried because she lost her mother s ring
in the masa. She thought it was in a tamale. Then she
saw it on her mother's finger and was relieved.

When the ice got warm, it melted. Then it got really
cold and froze again. If waier gets cold enough, it
freezes and becomes ice.

If the wind blows hard, the leaves will (are going to)
Sall off the tree.

The swing goes because I push it.
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Opinion

Primary grade students are learning to share their opinions. They may explain a problem, suggest a solution, and

give a reason for their point of view. They may make a prediction about what will happen next in a story, interpret
the actions of a literary character, give an opinion about an event, or tell their point of view about how best to solve
a math problem. As they move through the primary grades, students learn to defend their perspectives with reasons

or examples, and make connections to their own lives.

Language for helpful patterns

Examples across content areas

Express opinions with single words, phrases, or
simple sentences using: I think, I like

Make predictions using: will
Verbs, such as: save, need, communicate

is/are + adjective, such as: my favorite,
best, important, interesting

Simple

Connect ideas using: and

bressing opinions is bold,

Early Phase Later Phase

Grandma's tortillas. I like my grandma’s tortillas.
Best. I think they are the best.
Whales. Interesting. Whales are interesting. They
Communicate. migrate. They stay underwater.
My favorite. They communicate.

Save water. People
need water. Plants.

Water is important. People and
animals need water.

Pig runs. Pig will run.

Positive and negative verbs, such as:
is/was (are, can, do) + not; have/do not have

Sentences expressing opinions using:
In my (our) opinion

I (We) think (predict)
Everyone (We, People, Kids) should
is (are) very important (interesting)

Give reasons and examples using:
because, for example, another example,
too, another thing

I think my grandma s tortillas are the best. They are my
Savorite.

In my opinion, whales are interesting animals. They
can stay underwater for up to 90 minutes. Another
interesting thing about whales is that they can migrate
3,000 miles every year. Also, they make different sounds
to communicate with each other. Whales are my favorite
animal.

I think we should conserve water. It is very important.
For example, people need water to live. Plants and
animals need water, t00. Some people waste water. I think
people should save water.

We predict the pig will run away. He will run to his
brother s house.

Expanded sentences expressing opinions using:
is (are) better than

(not) as as

The best (worst, most important/interesting)
thing about ’

I (We, People, etc.) believe
I'd say

also

but

Connect ideas using: even though

I think my grandma's homemade tortillas are better than
the ones you get (buy) at the store.

In my opinion, whales are the most interesting animals in
the world. For example, they can stay underwater for up
to 90 minutes. Another interesting thing about whales is
that they can migrate 3,000 miles every year. Also, they
make different sounds to communicate with each other.

1'd say whales are my favorite animal,

1 believe everyone should conserve water. It is very
important because people, animals, and plants all need
water to live. Some people waste water, but I think we
should all save water.

1 predict the wolf will blow the pig's house down and he’ll
escape to his brother s house.
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